Collaborative Use of the Internet in the Hybrid Classroom

This seminar is intended to illustrate the ways to
· Create dynamic assignments that align self regulated learning with existing online framework

· Change negative perception of group projects

· Increase student satisfaction and engagement

· Take advantage of new Web 2.0 tools

· Implement peer support systems in a hybrid environment
If we effectively prepare students to learn on their own, help them establish specific goals for their academic work, and provide them with rubrics so they can estimate their competence on new tasks we are well underway towards getting students to ‘self-regulate’ – but how many of us have these goals as part of our syllabus?

When students self analyze the task, set goals, and develop a plan of approach, they are ‘doing’ the learning, which isn’t necessarily the same as‘being taught’ or lectured to. Researcher Barry Zimmerman offers that “Self-regulation is not a mental ability or an academic performance skill; rather it is the self-directive process by which learners transform their mental abilities into academic skills.” (p. 65) Self regulation is not a trait that some students have and others missed out on. “It involves the selective use of specific processes that must be personally adapted to each learning task.” (p. 66) 
There are three important findings- “self-regulation of learning involves more than detailed knowledge of a skill; it involves:

1-  the self-awareness, 
2- self-motivation, and
3-  behavioral skill to implement that knowledge appropriately.” (p. 66)

We will use the best of what we know about the new Internet tools and the Millennial generation (born 1977- 1998) to provide lots of challenges but also provide the structure to back it up. This means we want to be breaking down goals into steps, as well as offer any necessary resources and information they'll need to meet the challenge. You might consider putting students in groups, because they work so well in team situations. That way they can act as each other's resources or peer mentors.
What are some distinctions of the Millennial generation?
McGuire and Williams (2002) characterize Millennials as “having a consumer mentality, ubiquitous computer access and intolerance for non-engaging pedagogical techniques” (p.186). They are also team-oriented because they participate in social networking sites that have their own set of ‘rules’ to negotiate, but they don’t necessarily possess the skills to gain the most from a team-oriented school project. They are more and more concerned with watching television via the internet, reading blogs, using hand-helds and wireless devices, their careers and earning a good living than they are with receiving a broad based liberal arts education (Bauerlein, 2006, p. B8). So to understand them is to recognize they know they have to learn, but want to learn what they “have to learn and they want to learn it in a style” that accommodates their inclinations (Grunert O'Brien, Millis, Cohen, & Diamond, 2008 (p.263). In support of a learner-centered pedagogy this workshop will focus on ways to accommodate their affinity towards ‘doing’ over knowing, and experiential and trial and error over abstract knowledge without sacrificing those skills of abstraction and reasoning that are the mainstay of a trial and error scientific discovery process. 
Information Literacy
So you don’t go away from this workshop believing that reading, and traditional drill and skill instruction are an anathema, an information literate student still needs to be one who “recognizes when information is needed and who has the ability to locate, evaluate, and use effectively the needed information,” (ACRL, 2006) and we are still a knowledge-based economy. Students will need to know ‘how’ to learn, alone and in collaboration with others because complex problem solving, ambiguity, contradiction and change requires abstract reasoning - but they can be convinced that the perspectives of others offers them valuable ways to break out of their own patterns and mistaken beliefs. Our job is to uncover and highlight for these students the ways in which our world is “complex, interconnected and more reliant” on the knowledge of multiple perspectives than ever before (AACU 2002).

The ability to communicate, think critically and work within a team setting are ‘virtual’ necessities for college graduates, and this need comes at a time when competition for jobs is high and workforces are shrinking. A hybrid course that incorporates written communication and the opportunity to conduct directed online research will be an expected part of any skill set because of the short half-life of knowledge in most discipline areas. 

Online Discussion and Discussion Groups

In this workshop you will also become attuned to some ideas to stimulate online discussion and foster participation that incorporate multiple perspectives taking into account varied educational needs, interests and motivations. These ideas are meant to specifically take advantage of each teaching medium’s special qualities- in-person and online. The following are suggestions we’ll  consider as we build our hybrid syllabus.
What are some good ways to facilitate a discussion to a millennial generation?
Students need to be made to feel comfortable talking to one other. To encourage this, generate an open climate at the beginning of the course using some of the techniques here.
· Consider the physical set-up in your classroom. Can students see each other, or are they sitting side by side in rows facing the front of the room? Is it possible to create a seating arrangement of collaborative groups, a circle or a semi-circle? 

· Establish criteria for a good discussion at the beginning of the course. Spend a few minutes letting the students generate these criteria themselves. (example: have students introduce themselves by completing this sentence: "When I am in a small group discussion, I usually… or I appreciate when.. or I hold back when.) and make these responses a part of the general rule system for how the students need to operate. Feedback discussions are good for making this happen and this can occur after a group share. (demo).
· Make your students responsible for bringing good issues for discussion to class that directly pertain to the material. As an incentive and to get them used to choosing questions from the readings, let them know that some of their questions will be used in their midterms or finals and ask that they be prepared to pose a question in person each week. Then provide some time at the beginning of the onsite class to discuss the question (students should give the replies), choose two of the best questions and then assign the students that posed them to post them on wallwisher or voicethread and let the discussion continue as part of your online posting credits. By the end of the semester you’ll have copious test material to choose from and an idea of how students are thinking and conceptualizing the material.
· Listen and respond in a way that indicates that you heard and understood the question or the comment. Validate questions by either expanding on or challenging them, and encourage students to challenge the class and you with their responses.
· Allow enough time for discussion. Good discussions take some time for warm-up, reflection, and maximum input so your in-person sessions should make use of discussions where students are accountable for having the content read so that they can all take responsibility for participating in groups.

· Give different students time to respond. A few seconds can feel like forever, but some students need more time than others to process the question. Have the quieter students respond to their classmates as a follow up.
· Warm up your audience. Use review questions from the last session or even a non-related current event to get people in the mood. Sometimes controversial events or issues will jump-start a discussion. Check out The Book of Questions as a resource; it poses dilemmas of all kinds, and it demands that readers take a stand. Go around the room and let every student comment.

· Present material as problems to be solved, and encourage the consideration of multiple solutions. For example: "Let's consider all the ways we might determine the period in which to place this artifact." --or-- "There are lots of ways this story can be interpreted. Let's see if we agree or disagree with the critics."

· Tell the students in advance what the discussion topics will be.

· Offer different options for participation. Letting students turn in written responses often helps shyer students.

· Let students work in groups of three or four. Assign them a discussion topic and give them five or ten minutes to put together a response. Let them decide how to present their thoughts to the class.

· Prompt students with a variety of questions that require different levels of thinking. 

· Some questions can be answered with information from general experience or from basic knowledge of the discipline. 

· Some questions require that students explain the relationship between different ideas, using this to form general concepts. 

· Some require students to apply concepts and principles to new data and different situations. 
Adapted From http://tep.uoregon.edu/resources/faqs/presenting/facilitatediscussion.html
Sample Discussion Activities

Web Field Trips

Instructor provides a link or a series of links. Students follow the link(s) and report

back through an instructor-defined set of questions.
Brainstorming

Students set forth a series of ideas on a given topic without evaluation.

Problem-Solving

Small groups work out a solution to a problem.
Writing Groups

Students work together in groups of four or five to share drafts and provide peer response

and peer-editing.

Case Analysis

Students work independent on a common case followed by group analysis in the board.

Collaborative Writing

Workgroups work together to create a single document – proposals and analytical reports work well – which they then post to the larger group or wiki for critique.
Cooperative Debate

Workgroups present perspectives on a particular issue, followed by a whole group consensus-building discussion.

Discussions of Course Readings

Instructor creates threaded discussions around assigned readings. Threads may include pre-reading (anticipation) activities, interpretations, evaluations, etc.
Research Bank
Students and instructor contribute links and citations to a common blog or wiki area for a class wide research topic.
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	Gen X
	Millennials

	Born 1965-1976
51 million
	Born 1977 – 1998
75 million

	Accept diversity
Pragmatic/practical
Self-reliant/individualistic
Reject rules
Killer life
Mistrust institutions
PC
Use technology
Multitask
Latch-key kids
Friend-not family
	Celebrate diversity
Optimistic/realistic
Self-inventive/individualistic
Rewrite the rules
Killer lifestyle
Irrelevance of institutions
Internet
Assume technology
Multitask fast
Nurtured
Friends = family

	Mentoring Do’s
· Casual, friendly work
environment
· Involvement
· Flexibility and freedom
· A place to learn
	Mentoring Do’s
· Structured, supportive work
environment
· Personalized work
· Interactive relationship
· Be prepared for demands, high
expectations

	Members of Generation X dislike authority and rigid work requirements. An effective mentoring relationship with them must be as hands-off as possible. Providing feedback on their performance should play a big part, as should encouraging their creativity and initiative to find new ways to get tasks done. As a mentor, you'll want Gen Xers to work with you, not for you. Start by informing them of your expectations and how you'll measure their progress and assure them that you're committed to helping them learn new skills.
	Millennials are typically team-oriented, banding together to date and socialize rather than pairing off. They work well in groups, preferring this to individual endeavors. They're good multitaskers, having juggled sports, school, and social interests as children so expect them to work hard. Millennials seem to expect structure in the workplace. They acknowledge and respect positions and titles, and want a relationship with their boss. This doesn't always mesh with Generation X's love of independence and hands-off style.


	Source: The Learning Café and American Demographics enterprising museum 2003.


